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Proposals 

Community, Well Being and Resilience, May 2019, Belgium

We propose an allied approaches in supporting well-being and resilience in communities and organisations as an Inform breakout on resilience and restorative practices in schools with a specific program To Boom. B. Cyrulnik, etiologist, for the concept of “resilience”, says that: “vitality and violence have the same nature. The violence is a measure of the vitality”. 

“TO BECOME ONE’S OWN MEDIATOR/TO BOOM”

An experience of violence prevention in elementary schools in Belgium

An action-research with the prize of the Association Pierre Straus et Fondation de France 1999: « School and violence : early prevention».

The last thirty years in the USA and the last ten years in Europe have seen an increasing number of publications about the phenomenon of school violence, its evolution, his psychological, educational and institutional motives. These publications also deal with the features of “violent” or “disruptive” individuals. The literature treating these problems is made of theoretical studies and practical research in psychology, education and sociology. As the school crisis is linked with the crisis affecting all our social institutions.

A lot of treatment, curative and preventive solutions are born: actions against school failure, community programs with parents' involvement, mediation services, conflict resolution programs, etc. They have to deal with a multiplicity of the causes of violent behaviour – macro-sociological (poverty, social exclusion, society violence…), micro-sociological (evolution of the norms, values defended within the families), educational and institutional (climate in the school and classes).

Many experts recommend not to focalise on the study of the factors involved in the growth of violence but are in favour of the improvement of the socio-affective development of the child and his/her socialisation. 

According to them, the best prevention programs are those relating to the group as the individual, with the internal and external environment of the school, the educational climate…but also intended for the whole community (adults and the young) and not for some individuals responsible for the violence. 

Is the school a place for socialisation and conflict resolution?

When we speak about violence, it is very often about the one who suffer. I speak about my perception of the violence of the others. How this act touches me and not specially the others? 

Am I “conscious” of my own violent actions or the ones perceived by the others, even if I can justify them? “He begins”: “It is necessary to impose respect”. “He went too far”.

Most of the time, my intentions are good (I didn’t want that) but do I take into account the consequences and effects of my acts on others?
A phenomenon is violent when he goes above a certain limit, but which limit?
Where is the limit located between a violent act and a nonviolent act? 
As we know, B. Cyrulnik, etiologist, for the concept of “resilience”, says that: “vitality and violence have the same nature. The violence is a measure of the vitality”. 
For us, the prevention of violence must be part of our educational system at all levels, as soon as possible.
I. WHY SPEAKING OF “TO BECOME ONE’S OWN MEDIATOR”? (*)
In our countries, mediation and restorative practices has reached many fields of the familial and social life, from couples to neighbours, from companies to schools.

In a common French dictionary (the Dictionary Robert), mediation literally means a “structured intervention to willing people, in order to facilitate the communication and the search for an adequate solution to their disagreements”.
From that concept, we create a program relating to the “self-mediation” such as we define it, namely the “harmonious and autonomy management of one’s own relational life, with conflicts or not, a “self-government of one’s life in relation to the others”.

We aim to teach the young and adult to transform their ways of communicating and approaching conflicts in many present and future situations, whatever in school, family or profession.

A person who is able to deal with his/her own conflicts gets a new sense of his/her responsibility towards himself/herself and the others. He/she is participating in the construction of his/her own being and will involve himself/herself in the adaptation to his/her environment and reality “in movement”.

We like the word “to transform” instead of “to manage” or “to resolve”. Our purpose is to teach everyone to tackle conflicts, to make them aware of their responsibilities and their own need for transformation and not to suppress conflicts or to find short-term/shortcut solutions.

As I will tell you later, we begin by experimenting the program with elementary schools pupils from 8 to 11. Now, we reach everyone in the school, as violence affects everyone, as well as people exercising it and the person submitted to it, together with the one who is witness to it!

This kind of educational program is relevant in a real school project where the socio-affective development, as well as personal as pro-social, is close to the cognitive development.

This kind of program may also be applied to pupils who will fulfil a peer mediation function in their school.

The person can integrate this stock of knowledge “communicating and managing the conflict in a non-violent way”, apply it at school, at home, in the neighbourhood in each situation in his/her present and future life. This project allows the transmission of a know-how to be connected to a certain way of living.

II. OBJECTIVES OF OUR PROGRAM
The schools where we are intervening have a percentage of 30 to 90% of pupils coming from foreign countries sometime mixing more than 40 different nationalities (Maghreb, Turkey, … and primarily arrivals from Eastern countries, etc).

The majority of the pupils appreciated their schools and their relationship with peers and adults. If the teachers note physical and verbal violence, it is in the playground, corridors and occasionally in the class rooms. They notice rarely racket, bullied, scapegoat, or racism…

They complain more about the decrease in their authority in recent years.

Their punishment and remarks are pointed out by the pupils as their parents.

The teachers regret the time spent to educate the children instead of teaching them.

Others think that the school’s mission is double: teaching and education and even they question the educational role of parents.

If this program is an answer to the present anxiety concerning violence, however, it is wider-scoped since it aims at achieving the personal and pro-social development of the children along with the cognitive development and this within the school.
As regards the pupils, the objectives are : 

- to help children becoming aware of themselves and help them to understand their feelings and needs,

- to appreciate their own means and develop their confidence in their ability to use them,

- to promote respect towards themselves and the others, to teach how to listen to the others and to tolerate them in a multicultural society,

- to develop their social skills by means of experiments involving mutual aid,

- to teach them new techniques in the field of communication and mediation in order to prevent all form of violence, intolerance and racism.

- to acquire a new sense of responsibility towards themselves and towards the others.

As regards the adults : the objectives are very similar.

Improvement of the program for a minimum of three years

It is a long-term project with a first phase of sensitisation/awareness-raising, a second phase of active involvement of the adults: teachers, parents,…in the animation, and a third phase of accompaniment of the project in the class and in the school.

The program has been drawn up by our animators (animation team) to meet the needs of the children in the present social conditions. It is inspired by several existing programs in different countries and by experiments carried out by the animators.

The 12 sessions (one session for each one + a closing party/feast) have a duration of 2 times 50 minutes for each group/class and take place every two week. There are various activities in order to propose the teacher a wide range of activities he/she can reproduce according to his/her own criteria or skills. All sessions are divided into the following parts: a welcome period, a period devoted to the concept with role play, theatre, tales, drawings and writings activities, and a circle time at the end.

Each activity ends by a feed-back and a real moment of integration: Easy? Difficult? How do you feel? What did you learn today?  

The following themes are tackled and approached : 

Concept n°1 :
MYSELF : knowing oneself.

Concept n°2 :
THE OTHERS AND I : to respect the differences and the 




qualities of each individual.

Concept n°3 :
FEELINGS AND NEEDS : how to identify and express them.

Concept n°4 :
NON VERBAL COMMUNICATION : to learn to make a “stop”, 

to use calmed force better than brutal force. 

Concept n°5 :
VERBAL COMMUNICATION : to talk and to listen. To make a clear request and to give a clear answer : yes or no.

Concept n°6 :
LET’S AVOID MISUNDERSTANDING : to check what we think.

Concept n°7 :
THE CONFLICT AS A CRISIS AND AN OPPORTUNITY : an unavoidable experience in life.

 Concept n°8 :
REACTIONS AND RESOURCES TO CONFLICTS : I attack the problem, not the person.

Concept n°9 :
MEDIATION : I resolve the problem by using different steps of the process.

Concept n°10 :
RESPONSIBILITY : each one is responsible for his/her words and 



actions.

Concept n°11 :  FROM THE LAW OF THE STRONGEST TO COOPERATION : “Union makes 



Strength”, our national device.        

Implication and sensitisation of the educational team

The project is carried out in schools where managing and the educational staff approve of the objects of the program. 

The teachers agree to co-operate effectively:


a) by attending all the animation sessions 


b) by learning the concepts to give them autonomously

By experimenting this program for already 21 years for thousands of pupils and thousands of adults (each year we train about to 10 to 400 adults and to 100 to 500 pupils), we think that the training of adults is the first step for the continuity of the project. It is them who can spread a new model of conflict transformation in the school. It is them by their example who can promote a constructive interaction between pupils and adults and between the adults themselves. An exemplary figure who can listen to the others and also accept the differences and not to be just imitated.      

In the meetings with the teachers during lunch time, they are happy to share their own problems, to become conscious of their own communication problems, their own need to be listened to…

Some of them fear to “waste time” and lag behind in the school program or personal investment.

As we share what we observe during the pupils sessions, we also practise the program. 

Reflections: “as adults we remain too frequently the only responsible for the discipline. The pupils could share it with us”. “Children really need to be listened. They need to have a place and to be recognised in order to give a place to the other.” 

Some of them discover new aspects of their pupils, starting to consider them differently and even change their mind towards them. Some of them saw the children express unknown feelings, which allowed them to better understand their pupils and to better react to their behaviours. 

Others admitted the importance to devote time to talking with children. Giving them the opportunity to express themselves about some situations has to be valued/appreciated in all classes in order to establish friendly and pacifying climate.

Observed results after 5 days of adults training "To Become one's own mediator"

After 5 days of training, the participants are unanimous as to the interest of the training for themselves and for the students.
Except for 10% of teachers who were already working like this, all of them changed
their conception of their educational role.

They envision their "leadership" differently: more attentive to children; transition from a vertical
Relationship to a more horizontal relationship; better respect towards the children; more room for

dialogue; another way of being and responding to the demands of children; greater attention to conflict

and how to manage them; more attentive to adults and to themselves, better general communication

with the others ; better understanding of oneself and the attitudes of others.


More thoughts: "before saying things, I question myself; I try to be more precise"








All see this training as part of the school curriculum for children from kindergarten, as in the initial

training of teachers.

It is necessary to work the links in the teaching team. Changing habits takes time. Teachers want to

improve the quality of relationships by better understanding the

type of relationship they establish with others : with better quality in communication and the precision

of their feelings, needs and demands. They wish to be able to cooperate better.

They want to develop concepts about the knowledge of themselves and others,

The approach of the conflict in order to find another way of facing the conflict and to envisage different solutions.

Implication of adults taking care of children : personnel in the playground, restaurant, etc... and the parents  and grand-parents.


a) by attending some meetings to articulate better the academic and social

    development of the children and influence a change in the attitudes of the adults themselves.

b) by helping to diffuse the spirit of the program and mediation in the school.

III. THE ACTION-RESEARCH

In 1997-1998, the Free University of Brussels with the co-operation of our association began an action-research, consisting, on the one hand, in creating this program, and on the other hand, in evaluating the effect of that program on children and the class atmosphere.

“Le Souffle” was taking care of the creation of the program and of the animations, the Free University of Brussels was taking care of the scientific evaluation.

Scientific evaluation of the effects of the program on the behaviour of the pupils
Between 1998 to 2001, the evaluation was carried by a team of the Free University of Brussels under the direction of Jeannine Blomart by observing the climate of the class, by evaluating the situation of violence in the schools being approached. 

According to the evaluation carried out by the teachers (from a questionnaire concerning children's social skills), the expected improvement has not been reported after only one year of animation. However, the evaluation is positive with respect to the students who could benefit from two consecutive years of program; a progression of pro-social behaviours (co-operation, self-affirmation and self-control) has been observed together with a decrease in unsuitable behaviours (internalised or experienced). Some differences can be observed connected to gender and age of the children. We can also report the presence of a link between the acquisition of social skills and the quality of school performances. Explaining this relation is quite complex: do the teachers tend to evaluate more positively the good students or do adapted behaviours influence school performance and outcome? 

The action-research was awarded the prize of the Association Pierre Straus et Fondation de France 1999: « School and violence : early prevention».

IV ESTABLISMENT AND DIFFUSION OF THE PROGRAM

Diffusion of the program through our educational system.


a) by diffusing our program and results in the schools


b) by making a video-reporting the experience


c) by working with the teachers training centres 

Diffusion by the European network and international exchanges of experience 

The program is translated in Italian, English and French. 

We Participate at different conferences and international meetings. 
Basic conditions needed to be put together and processed :

·  Effective demand: the school demand is effective with the clear project of introducing in the school an action involving students and teachers in order to improve relational life in the school.

· School-based project: this development is included within the school-based as one of the priority topics for their educational program.

· At mid-term level: the school boards and educational teams commit themselves to pursue the project for more than one year in view of a three-year development programme.

· From the earliest age: the schools decide to integrate in the process the highest possible number of classes, comprising also kindergarten/nursery school classes (age 3 to 5). 

· Awareness-raising of the educational team: the schools accept an action concerning adults, by assuring the organisation of at least one training day per year, seeing the participation of the entire educational team.

· Active participation of the teachers of reference for a given class: the class-room teachers (maestro unico) are present during animations and commit themselves to participate in the follow-up meetings and program supervision, organised within that framework.
· Others support actions: the philosophy, and language professors, psychology, medical and social experts, social workers in the field are invited to become full-fledged partners and to provide effective support by investing personally into the project, in participating in the sessions, training, etc....

· Program training: some professors commit themselves to follow, within the framework of their in-service permanent training, a thorough training of 5 days (or 30 hours) in order for them to become animators/facilitators of the program. 

· Awareness raising of families: parents are informed by the means of meetings, interviews, lectures, training, or their participation in the animations.
· Local partnership: the psycho-medical-social centres and the different local educational centres are invited to become partners of the project. They fully participate in all the initiatives organised by the school or by taking initiatives themselves going in the same direction.
· Political backing : the schools are backed and supported as far as possible by the political and administrative authorities which are responsible for their management. 
CONCLUSIONS

Our action with the adults, as well as with youngsters, has shown visible results at personal, relational or collective level.

As a consequence, young and adults have developed their own level of communication and listening. They feel less isolated with respect to their problems and are less afraid of opening up and speaking about them to others. They are less afraid of being judged. They also develop other way to face up to conflicts, while being more empowered in looking for viable solutions.

Establishing a constant grasp with reality and starting from concrete examples experienced by the class, enables to fully integrate the program.

Some professors and students have already been able to draw from the program useful elements for everyday life. 

If we want that the school climate change, working with adults is equally important than working with youngsters, and including the program in the basic school curriculum/syllabus from the earliest years is essential from the pupils' perspective, as well as the adults'.

Training teachers to the issues of violence and conflict management should be automatically included in their basic and continuous training. Likewise it should be done for the school principals and all other staff in the school: assistants, janitors, educators, psycho-medical social workers… as well as involving all the functions rotating around the school in the same types of training. At a given time, envisaging activities together with directors, professors, parents could be quite interesting,…etc.

These are all the educational instances which they are invited to participate in for this transformation process. 

Before introducing new working approaches in schools or classes, it is necessary to pay attention to certain prerequisites. If we want teachers to have benevolent and constructive attitudes towards children, they must necessarily be faced with similar attitudes and that they feel equally appreciated. An improvement in the school climate passes mandatorily through the improvement of teacher/teacher, teachers/managers, teacher/student, teacher/parents relations… In order to do so, the pedagogical relationship should develop the socio-affective side as a danger-free/harmless experience. As our program teaches people to build a relationship, it also teaches them to keep it and mend it. Although they should not be mixed, the preventive and treatment aspects cannot be separated the one from the other, and our present initiative aims at making them more complementary. Today we can also add that the program contributes to improve the classroom climate, whether it is deteriorating or not, from the youngest pupils onward.

Today it is necessary to make of the early prevention a real concern for our school and political institutions, and to start this type of initiative from kindergarten/day nursery (3-4 years). In order to  assure the program in its duration, it is necessary to combine external with internal energies in order not only to avoid excessive burdening of external participants, or even their « burn out », but also to provide schools with all the opportunities for the rooting/perpetuation of the project. The school, as well as the external team, cannot do everything on their own.

It is therefore necessary to develop this type of project from a collective platform and willingness, both internal and external, and to transform it into a school project with a minimum duration of 3 years, with a real financial base and by building the loyalty of adequate external «companions» following the entire project. 

This would require from the school and other local partners working together by fostering joint parallel and concrete actions in order to be able to act upon all the factors engendering situations of violence:  stress, « perturbing »emotions, inadequate conflict management, resistance, obstacles to communication,... 

It is important, today more than yesterday, to back efforts provided in the field via an educational policy taking them into consideration as well as the interpersonal, individual or institutional dimensions.

If we want to focus on the duration as a way to assure a lasting transformation of the school climate and spirit, it is necessary, in the organisation of the project, to pay the same attention to the launch of the project and to its field implementation, as well as to the follow-up and supervision modes of the external and internal school teams. 

Unfortunately, often only the design and preparation of the project is financed, while instead the way the project is implemented and followed would have a pivotal influence on its continuity and outcome. It is necessary to provide the means to work not only on the process of project construction at midterm, but also on its contents.

Also the quality of trainers, as well as the quality of relations between them and the school, will have an impact on the project. This implies a reflection and analysis of all articulations between the partners, their respective functions and complementarities, by also making room and time for building a relationship based on trust, where meeting and speaking spaces will be necessary if not outwardly vital. We cannot pretend from others what we cannot even follow and apply for ourselves.

Working on « democracy » and « citizenship » at every level in the school means creating a democratic framework for everyone, adults and youngsters, with real places for socialisation and aggregation open to everyone.

Today more than ever it is important that all educational settings should illustrate the desired values and respond to the need for coherence and consistency in the institutional and relational system. Results depend on the personality of adults in the school, as well as the one of the trainers' team. The ones working from an inter-disciplinary perspective; will have all received a minimum level of training in mediation skills and conflict management, also committing themselves in self-training.

One of the difficulties concerns the fact that once we start getting involved in this type of approach, our gaze changes along the others' look, and not always in the best of meaning. You could feel yourselves « rejected », « marginalized », or even treated as « maniac » or « demagogic ». As it is still very difficult to harmonise out different missions, the one fostering the development of young people at cognitive level with the other consisting in accompanying them in their identity building. Our educational role is effectively double, shaping and educating, closely connected with « savoir faire » (knowing how to do) and « savoir être » (knowing how to be). 

All this requires a full-fledged investment of time, energy and money - exactly what is cruelly lacking today - in order to «comfort» without «overburdening».

And here we come to an issue which is dear to many professionals in education: participating in the transformation of our school culture, which, according to some experts, may even take 40 years. This reality requires from us to understand and know each other, to exchange and to be part of a much wider network than our single-hand combat and endeavour, because there will always be the need for people's participation in this change.
(*) “BECOMING ONE’S OWN MEDIATOR” was subsidised by the EEC as part of the program “violence within the school” (B3-1000), the CONNECT program “Novas Res” and “Gesposit” and

The Minister of Education and Research of The French Community of Belgium.

Originators : 
JEANNINE BLOMART and JOELLE TIMMERMANS, Faculty of Psychological Sciences and Education, Université Libre de Bruxelles (Belgique).
5 objectives of Le Souffle, NGO

· Implement Preventive and Restorative Practices in different fields.
· Share know-how in constructive communication and relational repair.
· Dynamize a coherent know-how :  how to be, how to do and how to say.
· Provide impartial support.
· Teach prevention’s and restoration’s tools
Le SOUFFLE, an European Socio-Educational Association for Action, Training and Mediation, NGO – Non Governmental Organisation founded in 1987, Brussels.
Since 1993, its team has developed many mediation projects for adults and young people.

In 1995, they took part in the first experience of peer mediation in a Belgian primary school, organised by the University Of Peace (Namur). From 1998 to 2000, in association with the Free University of Brussels (Jeannine Blomart/ULB), they participated in the research-action: “to become one’s own mediator”, receiving in 1999 the French award of the “Pierre Straus Association and the Foundation of France 1999 – School and violence: early prevention”-, also supported by the Ministry of Education of the French Community of Belgium and the EU and recognised among the good practices. The Association is responsible for the world distribution of this social – affective programme for the prevention of violence, translated in French, English, Italian and Russian. From 2000 to 2002, they participated in several European networks: B3- 1000, Gesposit and Novas Res under the EU Connect Initiative - “Violence at School”. Between 2005-2007, they were partner in the programme Socrates, Comenius Action 2.1/Training of School Education Staff/Spain, “Golden 5” , EEC price 2009, Innovation and Creativity in the Lifelong Learning Programme. + in the programme Leonardo Da Vinci : Mobility/Exchanges – Greece/Belgium. 
Their experience with Youth «Youth and violence » (YouthPass/Grand-Duché du Luxembourg) and “les Guichets Antiviolence pour Mineurs » (Daphne/Sicily). 

Since 2004 with the complexity and seriousness of some situations, Le Souffle explores restorative practices inspired of the “Restorative Justice" with a triple action: author/victim/community and at 3 levels: personal, interpersonal and collective.  

They are recognised in Europe as experts for their training service in communication, conflict transformation and preventive and restorative practices. As International consultants, they supervise projects and give conferences in French, English and Spanish.
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